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Sveriges Universitets-      2020-12-18 

och högskoleförbund      

 

Möte med SUHF:s expertgrupp för internationaliseringsfrågor 

Tid: 11 december 2020, kl. 10:00-12.00 

Plats: Digitalt via zoom 

 

Deltagare: 

Agneta Marell, rektor, Jönköping University, ordförande  

Maria Wikse, internationell samordnare, Stockholms universitet, verkställande ledamot  

Eva Åkesson, rektor, Uppsala universitet  

Robert Egnell, rektor, Försvarshögskolan  

Lars Ågren, förvaltningschef, Handelshögskolan  

Christina Murray, internationell strateg, Kungliga tekniska högskolan  

Eva-Lisa Ahnström, Grants Office, Blekinge tekniska högskola  

Linn Svärd, SFS  

Christopher Sönnerbrandt, KI, adjungerad från expertgruppen för studieadministrativa frågor  

Linda Gerén, utredare, SUHF:s kansli 

 

Frånvarande: Anders Fällström, rektor, Mittuniversitetet  

 

1. Välkommen 
Agneta Marell hälsade välkommen till dagens möte med Expertgruppen.  
 

2. Dagordningen 
Dagordningen godkändes. Inga övriga frågor anmäldes. 
 

3. Föregående minnesanteckningar 
Minnesanteckningarna från mötet den 26 oktober godkändes och kommer att publiceras på suhf.se. 
(https://suhf.se/arbetsgrupper/expertgruppen-for-internationaliseringsfragor/). 
 

4. Rapporter från andra möten, nätverk, rapporter och uppdrag 
Eva-Lisa Ahnström rapporterade från SWARMA. 2021 kommer Linköpings universitet vara värd för 
nätverket och därmed inneha ordförandeskapet. 
 
Linn Svärd rapporterade från SFS. Man har haft en träff med kårerna från svenska lärosäten som 
ingår i Europauniversitet. Förslaget till SFS styrelse är att skapa ett nätverk för dessa. SFS har fått 
många mejl från studenter som anser att studieavgifterna för internationella studenter bör sänkas 
pga övergång till online-undervisning.  
 
Lars Ågren rapporterade från styrgruppen för SUHF:s ledarskapsprogram. Inom styrgruppen har 
vikten av internationalisering lyfts. Man har även inlett en diskussion om hur lärosätena kommer att 
se ut efter pandemin, inte minst vad gäller internationalisering. 
 
Robert Egnell meddelade att han har fått en fråga om att ingå som ledamot i SUHF:s expertgrupp för 
samverkan från 1 januari 2021. Expertgruppen konstaterade att det blir bra att ha en direkt koppling 
till den grupperingen. 

https://suhf.se/arbetsgrupper/expertgruppen-for-internationaliseringsfragor/
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Eva Åkesson rapporterade att hon ingår i en rektorsgrupp för de nationella lärosäten som ingår i 
något Europauniversitet. Tillsammans med Agneta Marell och Eva Wiberg (GU) diskuteras nu en 
beredningsgrupp för denna (se även punkt 7). 
 
MayaWikse berättade att Vinnova nyligen haft ett möte inom det internationella 
innovationsinitiativet (Triple I - International Innovation Initiative). Samarbetet fortsätter men pga av 
pandemin har de flesta planerade aktiviteter för 2020 ställts in. Hon berättade även att arbetet i 
projektet Samordnade bedömningar för strategisk internationalisering framskrider enligt planerna 
och att en workshop om arbete med ’svåra länder’ planeras till maj/juni i samarbete med NUAS 
grupp för internationalisering.  
 
Tina Murray rapporterade från möte med regeringskansliet, SI, Migrationsverket med flera 
myndigheter där bland annat meddelades från MiV att man kommer att tillämpa samma praxis för 
2021 som man har gjort under hösten 2020. Tina berättade även att KTH vidtar stödåtgärder för de 
internationella studenterna över helgledigheten.  
 
Christopher Sönnerbrandt rapporterade från SUHF:s expertgrupp för studieadministrativa frågor där 
frågan om studieavgifterna under pandemin diskuterats. Frågan kommer att behandlas igen vid 
kommande möte men endast ur ett studieadministrativt perspektiv. Även frågan om en gemensam 
workshop har väckts (igen). Den kan arrangeras gemensamt mellan det två expertgrupperna för 
studieadministrativa och internationaliseringsfrågor. Christopher kommer att fortsätta att förbereda 
tillsammans med Tina Murray.  
Agneta har även haft kontakt med SI som planerar Sveriges aktiviteter inom EXPO-veckan i Singapore 
2021. SI har frågat om SUHF vill delta i arrangemanget. Agneta har bett om mer information.  
 
Agneta rapporterade vad som har hänt efter att rapporten om studieavsikt togs fram och den 
följande diskussionen om ”kritiska vänner”.  
 

5. Besöksplaneringom och mötestider 2021 
Expertgruppen tittade igenom den aktuella versionen av besöksplaneringen och konstaterade att det 
ser bra ut. Uppdatering sker kontinuerligt och den ledamot som har inspel till listan kan mejla förslag 
till Maya Wikse.  
 

6. Paus 
 
 

7. Beredningsgrupp för påverkansarbete om Europauniversitet 
Agneta berättade om initiativet att starta en beredningsgrupp för de rektorer som ingår i 
Europauniversitet. Expertgruppen har fått i uppdrag att föreslå ett uppdrag för en sådan grupp. Det 
är viktigt även lärosäten som inte ingår i något Europauniversitet har representation i gruppen. 
Agneta och Eva Åkesson arbetar i samråd med Eva Wiberg, GU, vidare med att starta 
beredningsgruppen. 
 

8. Omvärldsspaning 
Expertgruppen bestämde vid förra mötet att regelbundet ha omvärldsspaning på dagordningen. 
Några spaningar: 

- Det finns intressanta skillnader i hur pandemin har påverkat universitet i olika länder (se även 
två underlag från OECD respektive IAUP+Santander Universidades som bifogas 
minnesanteckningarna). 

- En digital möteströtthet kan anas. 
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- Pandemin märks av i alla utlysningar och ansökningar. Det läggs alltid in passussar om att 
fysiska möten kan behöva planeras om till det digitala. Antal ansökningar om 
forksningsmedel har ökat vilket möjligen beror på att forskare nu under pandemin har mer 
tid att skriva ansökningar när resandet upphört eller åtminstone minskat betydligt. 

- Från USA noteras ekonomisk och social oro pga pandemin. Det noteras även att manliga 
forskare i USA producerat lika mycket som tidigare men att kvinnliga forskare  producerat 
mindre.  

- Pandemin kommer att förändra sektorn i grunden. Digitaliseringen accelererar och detta ger 
spännande möjligheter.  

- Säkerhetspolitiskt märks en alltmer polariserad värld. Sverige kommer att dras in i spelet 
mellan de stora länderna, det går inte att undvika. Men lärosätena kan ta en fredsfrämjande, 
positiv roll i detta spel för att främja öppenhet, mm. 

- Inom executiv management-utbildingar ser man behov av att utveckla den digitala 
undervisningen. Här märks tydligt en stor önskad att få vara på plats för nätverkande.  

- UKÄ:s uppföljning av hur corona-pandemin har påverkat lärosätena togs upp. 
 

9. Övriga frågor 
Situationen i Belarus 
Agneta Marell noterade att det cirkulerar många mejl med upprop gällande situationen för studenter 
och universitetsanställda i Belarus. SUHF och SFS har publicerat stöd för dessa, se https://suhf.se/ 
och https://sfs.se/blogg/the-swedish-national-union-of-students-sfs-stands-in-solidarity-with-the-
students-of-belarus/.  
 
Många lärosäten ställer sig undrande till hur man ska hantera uppropen från Belarus och andra håll. 
SUHF har i detta fall ställt sig bakom EUAs stöd till lärare och studenter. Varje fall bör dock hanteras i 
enskild ordning. 
 
Vakanser inom Expertgruppen 
Eva Åkesson slutar i Expertgruppen vid årskiften. Vi har även en vakans sedan tidigare. SUHF:s 
presidium väntas utse nya ledamöter i början av 2021. 
 

10. Avslutning 
Expertgruppen har följande mötestider inbokade: 

• 28 januari kl 13-16  

• 15 april kl 13-16  

• 27 maj kl 13-16  
För vårens möten så bestämmer vi senare om dessa genomförs som fysiska eller digitala möten. 
Hänsyn tas då till när gäster ska bjudas in. 
 
Eva Åkesson avgår som rektor vid årsskiftet och därmed också från detta SUHF-uppdrag. 
Expertgruppen tackade Eva för många års engagerat deltagande i Expergruppen, varav flera år som 
ordförande. 
 
Ordförande avslutade mötet. 

https://suhf.se/
https://sfs.se/blogg/the-swedish-national-union-of-students-sfs-stands-in-solidarity-with-the-students-of-belarus/
https://sfs.se/blogg/the-swedish-national-union-of-students-sfs-stands-in-solidarity-with-the-students-of-belarus/
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Growth in international or foreign enrolment in tertiary 

education worldwide (1998 to 2018)
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Steep growth of number of international students with 

new destination countries
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Global explosion of demand will further drive 

international mobility
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• Huge drop in Chinese student enrolment

• Asian students look to regional opportunities (Korea, 

Malaysia, Singapore) instead of US, UK or Europe

• Restrictions on travel, immigration, visa etc. will remain 

in place for a long time, cutting off student mobility

• Admission procedures seriously disrupted

• Also intra-European mobility will be affected

6

The expected impact of COVID19 on mobility



THE ELEPHANT IN THE MOBILITY ROOM:

HIGHER ED IS NOT A LEVEL PLAYING FIELD
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Internationalization in research
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Diversification of research leadership
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Location matters
Patents per million inhabitants (Europe) (2015)
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National policies still defining the conditions

Selected policies on internationalisation in some European countries (2017)
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The skills equivalent of tertiary education qualifications 

differs among countries (Literacy, PIAAC, 2012-17)
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Internationalization is also a means to compensate 

the shrinking domestic top talent pool
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• The global HE system slowly becomes less uneven in research 

intensity, but differences among countries and regions are still very 

important

• Very few comparative data on learning outcomes, but what we know 

suggests a very significant variation in quality of learning outcomes

• Also in Europe, despite the Bologna Process, no real empirical 

indications of a process of convergence

• Perceived quality is increasingly used by international students in 

decision-making. Lack of other data forces them to use rankings.

15

Internationalization in an uneven playing field



TOWARDS A COMPETENCY 
APPROACH

16
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The OECD/PISA definition of global competence
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0 10 20 30 40 50 60 70 80 90 100

"I can adapt easily to a new culture"

"I can adapt to different situations
even when under stress or pressure"

"I am capable of overcoming my
difficulties in interacting with
people from other cultures"

"When encountering difficult
situations with other people, I can

think of a way to resolve the situation"

"I can deal with unusual situations"

"I can change my behaviour to meet
the needs of new situations"

Percentage of students who reported the following statements describe them well or very well:

OECD average

Cognitive adaptability



0 10 20 30 40 50 60 70 80 90 100

"When I’m upset at someone, I try to take the perspective of that 
person for a while"

"Before criticising somebody, I try
to imagine how I would feel if I were in their place"

"I try to look at everybody's side of a disagreement before I make a
decision"

"I believe that there are two sides to every question and try to look
at them both"

"I sometimes try to understand my friends better by imagining how
things look from their perspective"

Percentage of students who reported the following statements describe them well or very well:

OECD average

Students’ understanding of the perspectives of others
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"I want to learn more about the religions of the world"

"I am interested in finding out about the traditions of
other cultures"

"I am interested in how people from various cultures
see the world"

"I want to learn how people live in different countries"

Percentage of students who reported the following statements describe them well or very well:

OECD average

Students’ interest in learning about other cultures
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"I explain things very carefully"

"I choose my words carefully"

"I give concrete examples to explain
my ideas"

"I carefully observe their reactions"

"I frequently check that we are
understanding each other correctly"

"If there is a problem with communication, I find ways
around it (e.g. by using gestures, re-explaining, writing…

"I listen carefully to what they say"

Percentage of students who agreed or strongly agreed that, when talking to people whose native 
language is different from theirs, they do the following:

OECD average

Students' awareness of intercultural communication



Connections between students' intercultural attitudes and dispositions 

Respect for people from 

other cultures
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SOME CONCLUSIONS
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• COVID19 will cause a temporary decline in global student mobility, 
but increasing global demand for higher education will sustain future 
mobility growth

• Continued diversification of destination countries, but perceptions of 
academic quality will become more important.

• Uneven development of higher education, policy environments and 
(perceived) quality condition mobility; no signs of convergence

• Mobility is a means to an end rather than an end in itself. What are 
the objectives of internationalisation?

• Curriculum development and more specifically the role of 
competency development are becoming more important.

26

Some conclusions



Thank you!

dirk.vandamme@oecd.org
www.oecd.org/edu

twitter @VanDammeEDU
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Leadership Responses to COVID-19: A Global Survey of College and University Leadership by 
Fernando León García and Arturo Cherbowski Lask is licensed under CC BY-NC-ND 4.0.
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Introduction
The International Association of University President (IAUP) and Santander Universidades
designed, developed, and implemented a Global Survey of College and University Leadership
(IAUP Survey) to learn about Leadership Responses to COVID-19. In order to broaden the
scope and geographical reach of the survey, IAUP and Santander Universidades received
collaboration from the Hispanic Association of Colleges and Universities (HACU), the
Consortium for North American Higher Education (CONAHEC), the Mexican Federation of
Private Universities (FIMPES), the National Association of Universities and Institutions of
Higher Education of Mexico (ANUIES), and the Association of Indian Universities (AIU).

We have benefited from and acknowledge previous surveys undertaken by higher education
related organizations throughout 2020 in different regions. These include:

“Responding to the COVID-19 Crisis: A Survey of College and University Presidents”,
Inside Higher Education and Hanover Research, March 2020.
The IAU Global Survey Report, International Association of Universities, May 2020.
“Decision-Making for an Unprecedented Fall Semester”, The Chronicle of Higher
Education, June 9, 2020.
THE Leaders Survey: “Will Covid-19 leave universities in intensive care?”, Times Higher
Education, June 25, 2020.
College and University Presidents Respond to COVID-19: July 2020 Survey, American
Council on Education.

In relation to COVID-19, the IAUP Survey focused on Initial Institutional Reaction, Preparing 
for 2020-2021, and Looking Forward. Initial Institutional Reactions refers essentially to the
first half of 2020. Preparing for 2020-2021 comprises the period immediately before the start
of and for some the Fall academic period in progress. Looking Forward concerns what leaders
envision three or more years from now.

While the document reports more fully on the responses of higher education leaders from
around the world, the following are some highlights concerning readiness to face the pandemic, 
most important actions that institutions had to set in motion, areas where decreases and
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increases were anticipated, the impact on internationalization, and the focus and whether
institutions have been responding to the pandemic as something temporary that will pass or
some phenomenon that will require more dramatic and substantive changes and adaptations.

Just 37% of respondents considered their institution ready for COVID-19.
Most important for institutions have been faculty training, technology needs, maintaining 
academic standards, emergency financial assistance for students, and mental health 
support.
Leaders indicated that they expected decreases in institutional revenues, student
enrollment, projects with business and industry, investment in infrastructure, and
fund raising. On the other hand, they anticipated increases in financial support for
students, investment in infrastructure, continuing education, programs supporting
student employability, and programs supporting entrepreneurship.
In terms of internationalization, respondents commented that their focus during this
year would be partnerships, e-mobility or virtual mobility, internationalization at
home. There appears to be an emerging broader perspective on internationalization.
A higher number of institutions indicated that they were focusing on addressing
temporary needs rather than restructuring or reinventing. A focus on short term and
superficial appears to be above long term and substance.

A more extensive report will be forthcoming over the next couple of weeks. It will include
more comparisons by regions, as well as data for a select group of countries. Our hope is that 
the results will further inform and better prepare leaders to not only face the challenges of 
the continuation of COVID-19 but also to begin to address major transformational needs 
in higher education.
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Information on Respondents
The IAUP Survey was sent to senior leaders of colleges and universities from around the world
via SurveyMonkey between mid-July and mid-September of 2020. While there were 801
respondents from 92 countries, a total of 763 responses from 89 countries are considered 
for the purposes of data analysis.

Europe (36%) and North America (35%) were the regions with the most responses, followed 
by Asia/Oceania, Central, South America and the Caribbean, and Africa and the Middle 
East.

Region
N=763

Europe
36 %

Africa and
Middle East

3 %

Central, South America, 
and the Caribbean

11 %

North America
35 %

Asia and Oceania
15 %

University Classification
N=741

Public
62 %Private

38 %

Public universities were more broadly repre-
sented (62%) than private universities (38%).



In terms of number of countries, Europe was the region that was most well represented. The
countries with the most responses were the USA, Mexico, the UK, Italy, India, France, Argentina,
Germany, Spain, Brazil, Georgia, Chile, Japan, Thailand, Canada, South Korea, Finland, the 
Netherlands, China, Bangladesh, and Colombia.

Europe (271)

Asia and Oceania (105)

Central, South America, and the Caribbean (87)

Africa and Middle East (33)

North America (267)

United Kingdom (UK) (82)
Italy (36)
France (25)
Germany (17)
Spain (17)
Georgia (13)
Finland (9)
Netherlands (9)
Azerbaijan (7)

India (34)
Japan (12)
Thailand (11)
South Korea (10)
Bangladesh (8)

Argentina (25)
Brazil (15)
Chile (12)
Colombia (8)

Egypt (4)
Lebanon (4)
South Africa (4)
Ghana (3)
Tunisia (2)

United States (138)

Russia (5)
Romania (4)
Sweden (4)
Ukraine (4)
Bulgaria (3)
Czechia (3)
Poland (3)
Portugal (3)
Turkey (3)

China (8)
Australia (3)
Malaysia (3)
Taiwan (3)
Laos (2)

Puerto Rico (5)
Bolivia (4)
Ecuador (4)
Costa Rica (3)

United Arab Emirates (2)
Botswana (1)
Côte d’Ivoire (1)
Iraq (1)
Jordan (1)

Mexico (118)

Austria (2)
Belgium (2)
Croatia (2)
Norway (2)
Slovakia (2)
Switzerland (2)
Albania (1)
Armenia (1)
Belarus (1)

New Zeland (2)
Philippines (2)
Vietnam (2)
Brunei (1)

Uruguay (3)
El Salvador (2)
Peru (2)
Dominican Republic (1)

Liberia (1)
Mauritius (1)
Morocco (1)
Mozambique (1)
Namibia (1)

Canada (11)

Cyprus (1)
Denmark (1)
Estonia (1)
Greece (1)
Hungary (1)
Ireland (1)
Latvia (1)
North Macedonia (1)
Slovenia (1)

Indonesia (1)
Kazakhstan (1)
Singapore (1)
Solomon Islands (1)

Guatemala (1)
Panama (1)
Paraguay (1)

Nigeria (1)
Oman (1)
Qatar (1)
Saudi Arabia (1)
Uganda (1)
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Summary of Findings



Initial Institutional Reaction
Readiness to Shift to Remote Education
Overall, slightly more than one third pointed out that they were ready (37%), while more than
half on respondents indicated that they were somewhat ready (54%). Only a small amount
(8%) felt  they were not ready.

Global N=661

Somewhat ready

Ready

Not ready

54 %

37 %

8 %

By region, a higher percent of universities from Asia/Oceania expressed being ready (49%),
compared to Central and South America (41%), Europe (40%), Africa/Middle East (36%), 
and North America (29%).

A larger percent of private universities expressed being ready to move to remote education
(43%) compared to public universities (34%).

ClassificationBy Region

PrivateNorth
America

Public

43 %
50 %
7 %

29 %
60 %
11 %

34 %
57 %
9 %

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

41 %
51 %
8 %

40 %
56 %
4 %

36 %
50 %
14 %

49 %
41 %
10 %

Ready
Somewhat Ready
Not Ready
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ClassificationBy Region

PrivateNorth
America

Public

Faculty
training
(64 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Challenges as a Result of COVID-19
The Top 5 challenges expressed by respondents include faculty training, the technology
required, maintaining academic standards, emergency financial support for students, and
mental support for students.

Global N=518

Faculty training for online, hybrid,
or remote education 
Technology needed for online, hybrid,
or remote education

Maintaining academic standards

Emergency financial support for students

Mental health support for students

58 %

54 %

53 %

45 %

40 %

Faculty training was listed as the top challenge across the Americas, while in Europe and
Africa/Middle East it was maintaining academic standards, and in Asia/Oceania the top
response was technology required. Among private and public institutions, the Top 3 chal-
lenges were the same as the overall result.

Top

1

2

3

Faculty training
(70 %)

Maintaining
academic
standards

(57 %) 

Technology
required

(53 %)

Maintaining
academic
standards

(64 %) 
Emergency

financial
support/
students

(61 %)

Maintaining
academic standards

(64 %)

International
student

enrollment
(56 %)

Faculty
training
(50 %) 

Faculty
training
(47 %) 

Technology
required

(54 %)

Technology required
(57 %)

Technology
required

(53 %)

Technology
required

(50 %)

Maintaining
academic
standards

(41 %)

Faculty
training
(55 %)

Faculty
training
(61 %)

Technology
required

(50 %)

Technology
required

(56 %)

Maintaining
academic
standards

(49 %)

Maintaining
academic
standards

(56 %)



Preparing for 2020-2021
Mode of Delivery
The vast majority of respondents indicated that they were preparing for a hybrid or mixed 
model (73%) with only a small fraction considering the possibility of online synchronous 
sessions and an even smaller percentage for online asynchronous models. Roughly 5%
mentioned the possibility of in person or face to face sessions and less than 3% declared they 
were still uncertain or undecided.

Global N=508

Hybrid or Mixed

Online synchronous

Online asynchronous

In-person

Undecided

73 %

13 %

7 %

5 %

3 %

By region, Europe and Africa/Middle East were the regions where hybrid or mixed were the
highest (86%). By denomination, both private and public institutions were thinking about
implementing a hybrid or mixed model of delivery (74% and 71% respectively).

Hybrid or Mixed

ClassificationBy Region

PrivateNorth
America

Public

74 %62 % 71 %

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

75 % 86 % 86 % 69 %
Online 18 %32 % 22 %18 % 7 % 9 % 19 %
In-Person 6 %6 % 4 %2 % 5 % 5 % 4 %
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Global N=493

Social distancing

Sanitizing buildings

Compulsory masks

COVID-19 training for employees

Regular temperature screening

COVID-19 testing for students 
and employees

88 %

85 %

80 %

67 %

54 %

22 %

Resuming Campus Operations
Overall, respondents indicated social distancing, sanitizing buildings, and the use of
compulsory masks as the most important actions as universities prepared to resume campus
operations.

By region, compulsory masks are more important in North America and Central/South
America compared to Europe, Africa/Middle East and Asia/Oceania where social distancing
is at the top of the list.

By denomination, compulsory masks were the top choice at private institutions while at
public institutions social distancing was at the top.

ClassificationBy Region

PrivateNorth
America

Public

Compulsory 
masks
(95 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

3

Compulsory masks
(97 %)

Social 
distancing

(89 %) 

Social 
distancing

(68 %) 

Social 
distancing

(91 %)  

Social 
distancing

(93 %)
Social distancing

(93 %)

Sanitizing
buildings

(83 %)

Sanitizing
buildings

(91 %) 

Sanitizing
buildings

(68 %)

Sanitizing
buildings

(93 %) 

Sanitizing buildings
(83 %)

Compulsory
masks
(91 %)

Compulsory
masks
(59 %)

Compulsory
masks
(66 %)

Compulsory 
masks
(87 %)

Social 
distancing

(89 %) 

Social 
distancing

(86 %)

Sanitizing
buildings

(85 %)

Sanitizing
buildings

(85 %)

Compulsory
masks
(76 %)



Preventive Measures
The Top 5 measures were limited class sizes for social distancing, investing in technology 
infrastructure, training programs for digital delivery, strategies for labs and special classes, 
and mental health support for students.

Global N=492

Limited class sizes for social 
distancing
Continue investing in
techonology infrastructure
Training programs for digital 
delivery
Implement strategies for labs 
and special classes
Mental health support for 
students

85 %

83 %

78 %

77 %

71 %

By region, limited class sizes or investing in technology were either number one or two across
all regions. By denomination, the same held true as limited class sizes and investing technology 
were one and two, with number three for privates adjusting the budget and for publics training 
programs for digital delivery.

ClassificationBy Region

PrivateNorth
America

Public

Limited class
sizes for

social
distancing

(85 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

Investing in
techonology

infrastructure
(83 %)

Limited class
sizes for

social
distancing

(96 %)

Investing in
technology

infrastructure
(69 %)

Limited class
sizes for

social
distancing

(91 %)

Investing in
technology

infrastructure
(85 %)

Limited class sizes for 
social distancing

(80 %)

Investing in
technology

infrastructure
(88 %)

Investing in
technology

infrastructure
(77 %)

Limited class
sizes for

social
distancing

(68 %)

Limited class
sizes for

social
distancing

(84 %)

Limited class
sizes for

social
distancing

(85 %) 
Continue

investing in
technology

infrastructure
(80 %)

Continue
investing in
technology

infrastructure
(85 %)

Training
programs for

digital
delivery
(84 %)

Implement strategies 
for labs and special 

classes
(80 %)

Training
programs for

digital
delivery
(79 %)

Implement
strategies 

for labs and 
special
classes
(82 %)

Adjusting
the

budget
(68 %)

Adjusting
the

budget
(72 %)

Training
programs for

digital
delivery
(84 %)

3
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Influence on Decision Making
Government health authorities (87%) are the top entity that universities consider as the
point of reference to decide or not to go back to full campus operation.

Global N=487

Government health
authorities
Government educational
authorities

Students and families

Faculty and staff

Board of trustees or your
governing body

87 %

73 %

59 %

57 %

56 %

It is also the same by region, except for Asia/Oceania, where government educational
authorities are the top point of reference. The third most frequent point of reference varies
widely across regions, as for North America it is board of trustees or governing body, for Europe
and Africa and the Middle East it is faculty and staff, and students and families for Central
and South America and Asia and Oceania. Among privates and publics, the list is the same
as for overall.

ClassificationBy Region

PrivateNorth
America

Public

Government 
health

authorities 
(91 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

3

Government
health authorities

(90 %)

Government 
health

authorities
(92 %)

Government 
educational
authorities

(75 %)

Government 
health

authorities
(81 %)

Government 
educational
authorities 

(68 %)

Government
educational
authorities

(73%)

Government 
educational
authorities

(78 %)

Government 
educational
authorities 

(76 %)

Government 
health

authorities 
(67 %)

Board of 
trustees
or your

governing
body
(66%)

Students and families
(51 %)

Faculty
and staff

(61 %)

Faculty
and staff

(57%)

Students
and families

(59 %)

Government 
educational
authorities 

(71 %)

Government 
educational
authorities 

(75 %)

Students
and families 

(58 %)

Faculty
and staff

(60 %)

Government 
health

authorities 
(85 %)

Government 
health

authorities 
(89 %)



Anticipated Areas of Decrease, Increase or 
No Change
Overall, the Top 5 areas where slight to substantial decreases were anticipated were
institutional revenue (73%), student enrollment (59%), projects with business and industry
(56%), investment in infrastructure (49%), and fundraising (49%). The Top 5 areas where slight
increases were expected were financial support for students (45%), investment in infrastructure
(30%), continuing education (28%), programs supporting employability (25%), and programs 
supporting entrepreneurship (24%). The Top 3 where no changes were expected were pro-
grams supporting entrepreneurship (50%), research (47%), and programs supporting student 
employability (46%).
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(73 %) Institutional Revenue Financial Support for
Students (45 %)

(59 %) Student Enrollment
Investment in Infraestructure 

(30 %)

(56 %) Projects with Business
and Industry

Continuing Education (28 %)

(49%) Investment in
Infraestructure

Programs Supporting Student
Employability (25 %)

(49%) Fundraising
Program Supporting

Entrepreneurship (24 %)

Top 3 No Changes

Program Supporting
Entrepreneurship (50 %)

Research
 (47 %)

Programs Supporting
Student Employability

(46 %)
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Classification

Classification

By Region

By Region

Private

Private

North
America

North
America

Public

Public

Institutional
revenue
(83 %)

Financial
support for

students
(55 %)

Central/South
America/Caribbean

Central/South
America/Caribbean

Europe

Europe

Africa/
Middle East

Africa/
Middle East

Asia/
Oceania

Asia/
Oceania

Top

Top

1

1

2

2

3

3

Institutional revenue
(81 %)

Financial support
for students

(47 %)

Institutional
revenue
(58 %) 

Financial
support for

students
(38 %)

Institutional
revenue
(68 %) 

Investment
in

infrastructure
(35 %)

Institutional
revenue
(65 %)  

Programs
supporting

student
employability

(50 %) 

Student
enrollment

(66 %)

Continuing
education

(29 %)

Student enrollment
(68 %)

Continuing education
(35 %)

Student
enrollment

(53 %)

Programs
supporting

student
employability

(32 %)

Student
enrollment

(50 %)

Investment
in

infrastructure
(45 %)

Projects with 
business 

and 
industry

(56 %)

Financial
support for

students
(30 %)

Projects with 
business 

and 
industry

(59 %) 

Investment
in

infrastructure
(28 %)

Projects with
business and

industry
(61 %)

Investment in
infrastructure

(28 %)

Projects with 
business and 

industry
(52 %) 

Investment
in

infrastructure
(29 %) 

Continuing
education

(40 %)

Continuing
education

(35 %)

Student
enrollment

(46 %)

Programs
supporting
entrepre-
neurship

(28 %)

Institutional
revenue
(77 %)

Financial
support for

students
(51 %)

Institutional
revenue
(70 %)

Financial
support for

students
(41 %)

Student
enrollment

(55 %)

Investment
in

infrastructure
(28 %)

Projects with 
business 

and 
industry

(57 %) 

Continuing
education

(33 %)

Projects with 
business 

and 
industry

(55 %)

Continuing
education

(24 %)

De
cr

ea
se

In
cr

ea
se

De
cr

ea
se

In
cr

ea
se

De
cr

ea
se

In
cr

ea
se

Student
enrollment

(64 %)

Investment
in

infrastructure
(33 %)

In the case of increases, the top area of anticipated increases was financial support for student
in 3 of the 5 regions, with Africa/Middle East pointing out programs supporting student 
employability and Asia/Oceania indicating investment in infrastructure. For public and
private universities, the responses for the Top 3 was the same.

Across regions, the top area of anticipated decreases was institutional revenue. This was
followed by student enrollment in 4 of the 5 regions, the exception being Asia/Oceania where 
respondents indicated projects with business and industry. The responses for private and
public universities were the same for the Top 3.



Impact on Financial Model
Not surprisingly, most institutions opined that they were adjusting temporarily as a result
of COVID-19, followed by restructuring with a set of recurrent elements, and slightly less
reinventing.

Global N=470

Adjusting temporarily only to
respond to the emergency
Restructuring with a set of recurring 
elements

Reinventing the model 

Concentrating on best institutional
capabilities
Tighten institutional focus or
objectives

47 %

39 %

36 %

31 %

29 %

The top response was also consistent across regions. Restructuring was the second most
frequent response in 3 of the 5 regions (North America, Europe and Asia/Oceania). By
denomination, a higher number of privates were adjusting temporarily than were publics 
(51% vs 44%), while restructuring was higher among publics (42%) than privates (34%), 
and reinventing was higher for privates (40%) than for publics (33%).

ClassificationBy Region

PrivateNorth
America

Public

Adjusting
temporarily

(44 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

Adjusting
temporarily

(57 %)

Adjusting
temporarily

(43 %)

Adjusting
temporarily

(52 %)

Adjusting
temporarily

(55 %)

Restructuring 
with a set of 

recurring
elements 

(42%)

Reinventing
the model

(52 %)

Restructuring 
with a set of 

recurring
elements

(36 %)

Reinventing
the model

(40 %)

Restructuring 
with a set of 

recurring
elements

(38 %)

Adjusting
temporarily

(51 %)

Adjusting
temporarily

(44 %)

Reinventing
the model

(40 %)

Restructuring 
with a set of 

recurring
elements

(42 %)

Reinventing
the model

(35 %)

Restructuring with
a set of recurring

elements
(39 %)

Reinventing
the model

(30 %)

Restructuring 
with a set of 

recurring
elements

(25 %)

Reinventing
the model

(37 %)

Restructuring 
with a set of 

recurring
elements

(34 %)

Reinventing
the model

(33 %)
3
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Financial Measures
Overall, more than half of respondents pointed out that they were planning to postpone 
hires (54%) and use reserve funds (54%), followed by intentions to cancel temporary hires 
(40%), postpone or cancel replacement hires (38%), and promote early retirements (21%).

Global N=468

Postpone hires

Use reserve funds

Cancel temporary hires

Postpone or cancel
replacements hires

Promote early retirement

54 %

54 %

40 %

38 %

21 %

By region, postponing hires was the top response for North America and Central/South
America and Caribbean, while it was the use of reserve funds for Europe, Asia/Oceania, 
and Africa/Middle East.

Among privates, at the top of the list was to reduce benefits (54%), while among publics it
was use of reserve funds (56%).

ClassificationBy Region

PrivateNorth
America

Public

54 %70 % 54 %

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

63 % 43 % 40 % 32 %Postpone hires
Use reserve funds 50 %53 % 56 %46 % 56 % 50 % 56 %



Global N=461

Health and risk management

Financial challenges

Maintaining the quality of
programs

Student retention and success

Student enrollment

87 %

74 %

70 %

67 %

58 %

Priorities
Survey results show that health and risk management, financial challenges, maintaining
the quality of programs, student retention and success, and student enrollment are the
Top 5 priorities for university leaders around the globe.

By region, health and risk management is the top response across Europe, Africa/Middle
East, and Asia/Oceania, while for North America it is student retention and success, and for
Central/South America maintaining the quality of programs. Among private and public
institutions, the top responses are the same with slight variations in percentages.

ClassificationBy Region

PrivateNorth
America

Public

Student
retention 

and success
(84 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

3

Maintaining the quality
of programs

(82 %)

Health and risk
management

(92 %)

Health
and risk

management
(88 %)  

Health and risk
management

(95 %)  

Health
and risk

management
(83 %) 

Health and risk
management

(79 %)

Maintaining
the quality of

programs
(73 %)

Financial
challenges

(75 %)

Financial
challenges

(72 %)

Financial
challenges

(82 %)

Financial challenges
(68 %)

Financial
challenges

(65 %)

Maintaining 
the quality of

programs
(70 %)

Maintaining 
the quality of

programs
(59 %)

Health
and risk

management
(86 %)  

Health
and risk

management
(87 %) 

Financial
challenges

(75 %)

Financial
challenges

(73 %)

Maintaining 
the quality of

programs
(69 %)

Maintaining 
the quality of

programs
(71 %)
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Global N=451

Maintaining existing partnerships

Introducing virtual or e-mobility
models

Prioritizing existing partnerships

Strengthening
internationalization-at-home
Suspending or limiting study 
trips for students

68 %

63 %

56 %

49 %

47 %

Internationalization
The importance of partnerships was highlighted by the overall responses, as two of the Top
5 responses dealt with partnerships (# 1 maintaining partnerships, # 3 prioritizing existing
partnerships). In addition, two of the Top 5 include alternative modes to physical mobility
such as introducing virtual or e-mobility (#2) and strengthening internationalization at home 
(#4). Suspending or limiting study trips for students was #5.

For Europe and Asia/Oceania the top response involves virtual or e-mobility, for Africa/Middle 
East and Central/South America and the Caribbean maintaining existing partnerships, and 
for North America, suspending or limiting study trips for students. For privates, the top
response was virtual or e-mobility, while for publics, it was maintaining partnerships.

ClassificationBy Region

PrivateNorth
America

Public

Suspending
or limiting
study trips 

for students
(60 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

3

Maintaining existing
partnerships

(85 %)

Introducing
virtual or

e-mobility
models
(64 %)

Introducing
virtual or

e-mobility
models
(63 %) 

Maintaining
existing

partnerships
(78 %)

Introducing
virtual or

e-mobility
models
(59 %)

Introducing virtual
or e-mobility models

(76 %)

Prioritizing
existing

partnerships
(64 %)

Prioritizing
existing

partnerships
(67 %)

Maintaining
existing

partnerships
(60 %)

Maintaining
existing

partnerships
(58 %)

Strengthening
internationaliza-

tion-at-home
(67 %)

Maintaining
existing

partnerships
(80 %)

Introducing
virtual or

e-mobility
models
(61 %)

Strenghtening
international-

ization-at-
home
(48 %)

Introducing
virtual or

e-mobility
models
(67 %)

Maintaining
existing

partnerships
(70 %)

Maintaining
existing

partnerships
(66 %)

Introducing
virtual or

e-mobility
models
(61 %)

Prioritizing
existing

partnerships
(55 %)

Prioritizing
existing

partnerships
(56 %)



Concerns

Overall, the main concerns were student success, overall financial stability, student
engagement, inclusion, and decline in student enrollment.

Global N=443

Student success

Overall financial stability

Maintaining student engagement 

Inclusion

Decline in student enrollment

68 %

57 %

51 %

49 %

44 %

ClassificationBy Region

PrivateNorth
America

Public

Student
success
(83 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

3

Student success
(75 %)

Student
success
(55 %)

Maintaining
student

engagment
(66 %)

Overall financial
stability
(72 %)

Overall
financial
stability
(45 %)

Maintaining
student

engagment
(59 %)

Overall
financial
stability
(44 %)

Overall
financial
stability
(65 %)

Decline in student
enrollment

(49 %)

Inclusion
(40 %)

Overall
financial
stability
(59 %)

Need for
change in
strategic
priorities

(39 %)

Overall
financial
stability
(60 %)

Overall
financial
stability
(55 %)

Decline in
student

enrollment
(52 %)

Inclusion
(54 %)

Student success was the top response across all regions. Overall financial stability was
the second most cited concern across Europe, Asia/Oceania, and Central/South America, 
whereas for North America and Africa/Middle East it was maintaining student engagement. 
The Top 2 were the same among private and public institutions but there were differences 
in # 3 (decline in student enrollment among privates; inclusion among publics).

Student
success
(71 %)

Student
success
(47 %)

Student
success
(67 %)

Student
success
(69 %)
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Looking Forward
Potential Transformation in 3 or More Years
Most leaders responding envision a future where institutions will be offering programs with
a portfolio of modes of delivery, including online, hybrid, and F2F. 

Global N=436

Programs that are online, hybrid
and face-to-face

Hybrid programs

Online programs

Alternative educational models

Markets to be served

71 %

70 %

67 %

66 %

41 %

There are differences across regions, as the aforementioned is tops in North America, 
Europe, and Africa/Middle East, for Central and South America it is hybrid programs, and for
Asia/Oceania online programs. For both private and public universities, at the top are 
programs that are online, hybrid, and F2F.

ClassificationBy Region

PrivateNorth
America

Public

Programs that 
are online, 
hybrid and 
face-to-face

(74 %)

Central/South
America/Caribbean Europe

Africa/
Middle East

Asia/
Oceania

Top

1

2

3

Hybrid programs
(79 %)

Programs that 
are online, 
hybrid and 
face-to-face

(68 %)

Online
programs

(67 %)

Programs that 
are online, 
hybrid and 
face-to-face

(88 %)

Online
programs

(73 %)

Alternative
educational models

(79 %)

Hybrid
programs

(68 %)

Programs that 
are online, 
hybrid and 
face-to-face

(60 %)

Hybrid
programs

(72 %)

Programs that are 
online, hybrid, and

face-to-face
(74 %)

Alternative
educational

models
(60 %)

Alternative
educational

models
(82 %)

Programs that 
are online, 
hybrid and 
face-to-face

(73 %)

Programs that 
are online, 
hybrid and 
face-to-face

(69 %)

Online
programs

(70 %)

Alternative
educational

models
(65 %)

Hybrid
programs

(82 %)

Hybrid
programs

(72 %)

Hybrid
programs

(69 %)

Hybrid
programs

(57 %)




	Bil 2. Minnesanteckningar 201211 Expertgruppen för internationaliseringsfrågor
	Session 4 - Dirk Van Damne, OECD - Prospects for Mobility and Internationalization
	ExecutiveSummary_IAUP-Santander_Leadership-Responses-to-COVID-19

